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University of Miami Revised QEP

Executive Summary and Introduction

This Revised QEP of the University of Miami was developed in response to
Recommendations 1, 2, and 3 of the report of the SACS Reaffirmation Committee.
The QEP plan below deals directly with the revisions recommended by the
Committee and does not repeat those aspects of the initial QEP that the
committee accepted as submitted. The initial QEP accompanies this report.

The QEP focuses on the University’s nine undergraduate schools: 1) Arts and
Sciences, 2) Business Administration, 3) Communication, 4) Education, 5) the
Frost School of Music, 6) Engineering, 7) Nursing and Health Sciences, 8) the
Rosensteil School of Marine and Atmospheric Sciences, and 9) Architecture. The
Revised QEP reflects collaboration and consultation with members of the QEP
Implementation Committee, leadership of the Faculty Senate, the deans of the
nine undergraduate schools, professional staff from the Otto G. Richter Library,
and professional staff from the office of Instructional Advancement.

Following the recommendation in the Report of the Reaffirmation Committee, the
Revised University of Miami QEP proposes to enhance undergraduate learning
through the creation of a program of Faculty Learning Communities (FLC). For
the five-year initial period of the plan, the FLCs will be topic-centered and focus
on Information, Communication, and Technology (ICT) Literacy. The ultimate
outcome of the Revised QEP is an ongoing program of FLCs that will give faculty
members the knowledge, skills, and pedagogical support to improve their
teaching and enhance the learning environment at the University. We will use
ICT Literacy for the first phase because the QEP development process revealed
effective use of digital technology and information literacy concepts to be
important to the University community both for improving teaching and for
preparing students for their futures (original QEP, pp. 13-14, 20-22). The FLCs are
foundational to the improvement of teaching and learning. Participants in the
FLCs will apply what they learn to their teaching, coursework, and student
assignments. The QEP calls for between forty and fifty faculty members from
across the University to participate in an FLC during the plan’s first phase. We
are prepared to increase that number up to ninety faculty as interest and
experience warrant. The University will assess the impact of the FLCs and the
new and revised coursework that emerges from them. At the end of the first
phase of the QEP, the University intends to expand the focus of the FLCs and
make them a persisting component in faculty development.
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Elaboration

The initial version of the University’s QEP focused primarily on enhancing
undergraduate students’ learning outcomes in the areas of new media and oral
communication. It proposed the formation of Faculty Teaching Fellowships as a
way to achieve that goal. Asthe On-Site Narrative indicates, on the basis of its
campus visit, the Reaffirmation Committee suggested that, in fact, (1) the QEP’s
basic focus was actually on faculty development through intentional learning
communities and that the focus on information literacy was a means to that
broader end. The committee further observed that (2) the initial QEP lacked
sufficient specificity in the selection and assessment of the proposed Faculty
Teaching Fellowships and new or revised courses and that it said little about the
QEP beyond the initial period. In their on-campus commentary, Committee
members suggested that (3) the dual focus on new media and oral
communication might be too broad and that we might consider a narrower focus
for the first phase of the plan.

The Revised QEP affirms and responds directly to the Committee’s observations
and suggestions. It (1) recognizes that faculty development is necessarily prior to
and foundational for enhancing students’ learning and gives faculty development
pride of place in the plan. It (2) replaces the Faculty Teaching Fellowships with a
more developed and refined program of Faculty Learning Communities. And (3)
it narrows the substantive focus of the initial FLCs to digital technology and
information literacy concepts, both of which were basic to our original plan.

In shifting from Faculty Teaching Fellowships to Faculty Learning Communities,
the University will benefit from and be guided by the experience and expertise of
the Faculty Learning Community program of our own Miller School of Medicine
and its director, Dr. Richard Tiberius (See Attachment). We also will draw on the
exemplary work done on Faculty Learning Communities at Miami University,
Ohio, a national leader in this area (www.muohio.edu/ flc/ ). Miami University
has developed several successful models of Faculty Learning Communities as
well as effective instruments for assessing them. The Miller School FLC program
is part of the FLC Consortium centered at Miami University, Ohio.

As our original QEP proposal indicated (original QEP, p. 19), a survey of
University of Miami faculty taken in Fall of 2007 suggests that teaching at UM
consists predominantly of lectures, even in relatively small classes. An ongoing
program of FLCs can underscore that teaching is intellectual work fundamental to
the University’s educational mission and that it requires continual adaptation,
innovation, and improvement. FLCs can reinforce and promulgate a culture of
teaching among our faculty. The collaboration between our nine undergraduate
schools and the Miller School of Medicine will help us generate a university-wide
process for faculty development and the improvement of teaching. It thereby will
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strengthen and improve educational discourse and coherence across the
institution.

Description of Faculty Learning Communities

The website of the Miller School of Medicine follows the language of Miami
University of Ohio and describes a Faculty Learning Community as follows:

A faculty learning community is agroup of 5to 8 faculty members or staff
who engage in regular meetings for the purpose of increasing their

know ledge about teaching, their motivation to pursue innovations, and to
become more reflective and scholarly in their approach to teaching. The
learning communities are expected to maintain their engagement for a
year, although they may dissolve when they have met their objectives.

There are two categories of Learning Communities. One category
comprises the cohort-based communities. These are aimed at enhancing
the individual growth of the members in teaching, learning, career or
personal development....The second category, topic-based communities,
are aimed at specific teaching and learning need, issue, or opportunity.
(http:/ / edo.med.miami.edu/ x47.xml)

The Revised QEP will launch with a “topic-based” Faculty Learning Community
centered on Information, Communication, and Technology Literacy (ICT)
concepts and incorporating them in coursework. ICT Literacy matters to us for
the substantive reasons discussed in our original QEP (pp. 8-11) and summarized
briefly below, because the collaborative QEP process showed that effective use of
digital technology and information literacy has broad significance in the
University of Miami community, and because the University has a substantial
support structure to enable it. By ICT, we mean the following:

ICT literacy is the ability to appropriately use digital technology,
communication tools, and/ or networks to solve information problems in
order to function in an information society. This includes having the ability
to use technology as a tool to research, organize, and communicate
information and having a fundamental understanding of the ethical/ legal
issues surrounding accessing and using information (The National Higher
Education Information and Communication Technology Initiative, 2004).

In line with our original report, the Revised QEP emphasizes ICT Literacy
because it will play an increasingly important role in how faculty teach and
students learn. Technology, particularly the Internet, has given rise to the
creation and dissemination of unprecedented amounts of information. ICT
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Literacy enables both faculty and students to encounter and examine the

world, and to acquire knowledge, outside the constraints of traditional

methods of learning (Zoetewey & Staggers, 2003). A significant part of
contemporary baccalaureate education is to help students become informed and
critical, rather than credulous and naive, about information presented in

digital formats. In an era of information overload, “the uncertain quality

and expanding quantity of information pose large challenges.”" Students must
learn both to manage, present, and assess this information for authenticity, value,
and relevance (Hutchings, 2006; Brown, Murphy, & Nanny, 2003). This kind of
learning depends on teachers who can adapt their teaching and ongoing learning
to the changing conditions of knowledge. In precisely this way, the process of
faculty development represented by the FLCs is foundational to enhanced
education. For these reasons, the University’s Revised QEP inaugurates the FLCs
with an initial focus on ICT Literacy concepts and skills.

In sum, the aims of the QEP/ FLCs are:

1) To design, develop, and implement a framework for sustainable FLC
programming and assessment at the University of Miami.

2) To help faculty acquire or increase their facility with ICT Literacy in
order to improve their teaching, revise or devise a course, and enhance
students’ learning.

3) To use the initial FLCs to provide a model for structured faculty
collaboration and professional development that is supported and
rewarded by the University.

4) To help strengthen and reshape faculty culture by disseminating the
results of the FLCs through workshops, seminars, and collective events.

The Revised QEP operationally resembles our initial proposal, but it strengthens
and centralizes the goal of faculty development and clarifies that faculty
development is primary and fundamental to the improvement of student
learning.

! Information Literacy Com petency Standards for Higher Education, Association of College and
Research Libraries, 2000
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Process & Procedure

University of Miami Faculty Learning Communities will be open to all faculty
who meet the criteria for participation. For each QEP / FLC, a librarian faculty, a
professional from Instructional Advancement and/ or the Libraries, and a
technology specialist will serve as resource consultants. This will ensure the
presence of experts in the areas of information literacy and technology in
teaching. During the FLC, faculty members will be exposed to new information
literacy and technology tools, techniques, and resources to incorporate into
already existing courses or to include in the development of new courses.

FLCs will meet weekly for discussions and seminars, guided by a facilitator or co-
facilitators. Virtual communities will be available 24/ 7 for online discussion
through digital networking technology. We have planned on one FLC per year
for the first phase and are prepared, beginning in year two, as faculty interest
warrants, to add a second FLC.

The QEP/ FLC will contain the following weekly workshops to assist in the
development of expertise in information, communication, and technology. The
workshops and activities offered will include:

e Overview of Faculty Learning Communities
e Project Management Skills

e Developing Assessment Strategies and Tools
e ICT Literacy Components and Assessment

e Technology sessions in the development of new media and interactive
digital technologies and concepts (podcasting, web development, blogs &
wikis, Second Life, audio/ video editing)

e Using Course Management Systems (Blackboard) to Effectively Push
Resources and Tools

e Digital Project Development Skills and Management

e Issues in Copyright, Intellectual Property Rights, and Digital Rights
Management

e Issues in Scholarly Communication and Digital Scholarship
e Developing Presentation Skills

e Enhanced Pedagogy through Technology
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In addition, the FLC program also will sponsor—for all interested UM faculty—at
least four or five open seminars and/ or workshops offered throughout the
academic year by internal and external presenters. This open programming will
promote the QEP/ FLC program, expand the pool of interested faculty, and help
catalyze faculty interest in teaching and professional development opportunities.
It also will help bring the FLCs into the mainstream of the University’s
professional culture.

FLC Oversight

Faculty Learning Communities will work with a QEP/ FLC Advisory Committee
appointed by the Dean of Undergraduate Education and consisting of faculty
with expertise in ICT and professional staff members with expertise in ICT. The
committee will consult with Dr. Richard Tiberius of the Miller School of
Medicine, who has extensive experience with FLCs. The committee will
determine the membership and monitor the programmatic content,
implementation, and assessment of the Faculty Learning Communities. The
Advisory Committee also will have responsibility to assess the QEP/ FLCs and
the courses that emerge from them. The University’s Office of Accreditation and
Assessment will assist in this effort as needed. Consultants will also be used when
particular expertise is not readily available from the already existing resources.

FLCs will undergo regular assessment so that adjustments can be implemented
over the five-year first phase of the plan. On the basis of what we learn during
the first phase of the plan, the University will develop and implement a dedicated
structure for an ongoing FLC program that will address a broad range of themes
and topics defined and selected by faculty. The University’s intention is to make
the FLCs a permanent and ongoing part of its faculty development activities.
Responsibility for the administration, oversight, and persistence of the QEP/ FLC
program falls under the Office of Dean of Undergraduate Education, who will
insure its continuation. We believe FLCs to be a valuable, contemporary,
practical, and sustainable program to enhance the educational environment and
pedagogical culture of the University.
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Support & Resources

The QEP Faculty Learning Communities will be supported by the Office of the
Dean of Undergraduate Education, the Libraries, and the office of Instructional
Advancement. The Program will be housed in the Richter Library and will have
the following personnel, services, and resources:

Program Director/ Facilitator(s)—Establishes the FLC program, monitors
budget, develops guidelines in line with the strategic planning of the
institution, enables learning for the QEP/ FLC, is an expert in the topic of
the FLC or finds the appropriate expertise to work with the Community,
works with QEP/ FLC Advisory Committee on assessment, works closely
with all affiliated departments and committees, communicates activities
and progress, facilitates communication in the Community, and provides
leadership and direction when needed throughout the course of a specific
FLC.

Teaching and Learning Commons (TLC) at the Otto G. Richter Library—
Consists of experts and infrastructure to support and address the needs of
Faculty Learning Communities. The TLC contains Information, Research,
and Instructional Services, Digital Media Services, the office of
Instructional Advancement, and technical resources and support. Facilities
include a Faculty Exploratory, a Digital Media Lab, and expanded Digital
Media Services equipment—all of which enable practice, learning,
communication, and implementation. The TLC will at times include
external constituents that specifically contribute to a particular topic or
cohort of an FLC. It will be the location of QEP programs for the broader
University faculty. (See original QEP, pages 35-37, for a detailed
description of the TLC.)

Virtual communities also will be established for use by each FLC and
supported and preserved with library technology.
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Selection Process & Criteria

Faculty FLC participants will be selected on the basis of criteria adapted from the
program established by Miami University, Ohio for Faculty Learning
Communities (www.muohio.edu/ flc/ ). The criteria will also include elements
specifically related to the FLC topic. To participate in the FLC program, interested
faculty will complete an application process managed by the QEP/ FLC Advisory
Committee.

In the fall semester of each academic year, the committee will offer information
sessions and distribute FLC overview materials to University faculty.
Applications will contain:

e CurrentCV

e A description of their present teaching responsibilities and examples of
any innovative teaching activities.

e Samples of participation in collaborative activities, professional
development, and technology in teaching.

e A description of the level of their interest in new media communication
teaching projects and a sample of their work in this area, if available.

e A narrative outlining their experience and knowledge of ITC concepts.

e A narrative outlining their desire to participate in the FLC and how
they can contribute to it.

e A description of the course and/ or classwork assignments the
applicant wishes to modify or devise.

e Support from their dean and department chair.
Criteria for selection — The application should demonstrate:

e High level of school and departmental support.

e Examples, if any, of previous exposure and experience with interactive
digital technology, networking technology, and technology in the
classroom, so that the committee can assess the applicant’s skill level in
these areas.

e A commitment to faculty development.
e A high level of interest in the program.
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e An openness to collegiality and the exchange of new ideas and teaching
and learning strategies.

e Potential contributions to the community.

e A high level of interest in developing, implementing, and sustaining
innovative techniques to enhance teaching and learning.

Final selection will also include an individual interview with the QEP/ FLC
Advisory Committee. The committee will select at least eight participants based
on the criteria noted above. Examples of applicants’ uses of web technology and
technology in the classroom will be evaluated by committee experts. Applicants’
familiarity with technology in a classroom setting will be useful at the outset but
is not essential. The FLC will help faculty to develop skills in this area and
determine the best methods to incorporate technology and new media for
successful project development in coursework.

Faculty members selected for the FLC will receive a course release and a $1500
research and educational fund. Their contribution will be to participate fully in
the FLC in weekly discussions and workshops and in virtual communities. They
also will incorporate ICT literacy concepts into an existing or new course, and
teach the enhanced course at least three times during the QEP first phase or over
five years after their FLC is concluded. At the University of Miami, FLC
membership will be an acknowledgement of excellent, innovative, and effective
teaching. There will be appropriate opportunities for recognition by the
University for the creative pedagogical work of FLC members.

The University anticipates a faculty knowledge base in information literacy and
technology that ranges from novice to proficient. So there is no assumption that
participation will be limited to faculty with ICT experience. Ifitadvisable to have
two FLCs at different levels of experience and competence, we are prepared to
take that step. Sessions on incorporating ICT components in the teaching
curriculum will be included in the FLC curriculum, and there will be discussion
regarding curriculum development. The FLC programming will focus on 1)
achieving competence in FLC participation, 2) project development, and 3) the
incorporation of ICT Literacy skills and technology in coursework. As we
explain below, these goals will be assessed through faculty and student progress
in the ETS iSkills™ exam, participant surveys, and changes in syllabi and course
materials.
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Assessment

To evaluate the QEP, we will assess both the effectiveness of the FLCs and the
courses that derive from them. For both faculty and students, to gain a concrete
sense of knowledge gained in ICT Literacy, we will use the iSKills™ test
developed by the Educational Testing Service. This well-established and broadly
credible test will help us discover how much faculty are gaining from their
learning communities and measure learning outcomes, including critical
thinking, in the courses that are shaped by the FLC. The iSkills™ test provides
individual overall scaled scores that identify individual performance in
comparison to other test takers and also provides performance feedback to
identify mastery of skill or where improvement is needed. A benefit of the
1Skills™ test is that it 1s offered at two levels, a “Core Assessment” and an
“Advanced Assessment,” so we can be sure the assessment is appropriate to the
faculty’s and students’ level of fluency with ICT concepts.

The ICT Literacy iSkills™ assessment components (ETS, 2003) are:

e Define — Using digital tools to identify and represent an information need.
e Access — Collecting and/ or retrieving information in digital environments.

e Manage - Using digital tools to apply an existing organizational or
classification scheme for information.

e Integrate — Interpreting and representing information, such as by using
digital tools to synthesize, summarize, compare, and contrast information
from multiple sources.

e Evaluate —Judging the degree to which digital information satisfies the
needs of an information problem, including determining authority, bias,
and timeliness of materials.

e Create — Adapting, applying, designing, or constructing information in
digital environments.

e Communicate — Disseminating information relevant to a particular
audience in an effective digital format.

To assess the effectiveness of the FLCs and the courses, we also will use survey
questionnaires based on the FLC materials developed at Miami University, Ohio
and, where appropriate, the comparative examination of syllabi. The assessment
protocols for Faculty Learning Communities and the new or revised courses are
detailed below. The Office of Accreditation and Assessment will collect and
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archive all assessment tools so that we can study the long-range effectiveness of
the FLC and the QEP/ FLC affected coursework.

QEP/ FLC Assessment: Faculty

Faculty participants in the FLCs will take the iSkills™ test both before and
after the FLC. The results will indicate the adjustments necessary to
increase the effectiveness of the program.

An FLC participant survey will illustrate the FLC participants’ ability to
help their students achieve the student learning outcomes outlined in their
syllabus and the effectiveness of the FLC. A sample survey follows:

UNIVERSITY OF MIAMI
SAMPLE FACULTY QEP PARTICIPATION SURVEY

You have recently participated in a QEP/ FLC developed through
processes introduced by the University’s Quality Enhancement Plan
related to developing Faculty Learning Communities to enhance student
learning through the use of ICT Literacy concepts.

ICT Literacy is the ability to appropriately use digital technology,
communication tools and/ or networks to solve information problems and
think critically about information. ICT Literacy also includes the ability to
use technology as a tool to research, evaluate, organize and communicate
information and a fundamental understanding of the ethical/ legal issues
surrounding the access and use of information.

Directions Part A: Estimate the impact of the QEP FLC on you with respect
to each of the following program components. Indicate a number between
1and 5, with 1indicating the lowest impact and 5 the highest.

e Retreats and Seminars

e Support from the Teaching and Learning Commons

e Collegiality and learning from other community participants
e Technology workshops

e Information Literacy workshops

e Community discussions and Virtual community participation
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Directions Part B: Answer each of the questions with a rating of 1 to 5, with
1 being the lowest achievement score and 5 being the highest, as it relates
to your FLC experience and the development achieved:

e Asaresult of your participation in the QEP Faculty Learning
Community, you were able to create a well-integrated course
containing ICT Literacy for your students.

e Asaresult of your participation in the QEP Faculty Learning
Community, you were able to create learning outcomes for your
students related to ICT Literacy.

e Asaresult of your participation in the QEP Faculty Learning
Community you were able to achieve a positive result in student
learning regarding ICT Literacy.

e Asaresultof your participation in the QEP Faculty Learning
Community, your students appeared more motivated or more
interested in your course content.

Along with faculty and student participant surveys and the iSkills™ exam,
in cases of revised courses, the University will compare and contrast the
pre-FLC syllabi and course materials with the post-FLC syllabi and course
materials. All participants’ post-FLC syllabi and course materials should
demonstrate but not be limited to the following:

e Command of the new ICT concepts and materials used in the course.

e The faculty members’ ability to integrate new ICT-based pedagogy in
the course content.

e The ICT guidelines and project assignments developed for the course as
a result of participating in the QEP/ FLC.

e The faculty members’ ability to evaluate/ assess students’ use of the
methods and materials in the post-FLC course.

e The faculty members’ ability to assist their students to synthesize and
integrate new information and ideas.

e The faculty members’ ability to help their students learn and effectively
use ICT Literacy components.

QEP/ FLC Assessment: Students
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e Students will take the iSkills™ test once prior to participation in the post-
FLC course and a second time after the coursework is completed.
The information will indicate the ad justments necessary to increase the
effectiveness of the program.

e A post-course student survey will illustrate the students’ perceptions of
how their new course worked and thereby help assess the overall
effectiveness of the QEP/ FLC program. A sample survey follows:

UNIVERSITY OF MIAMI
SAMPLE STUDENT QEP PARTICIPATION SURVEY

You have recently participated in a QEP/ FLC affected course developed
through processes introduced by the University’s Quality Enhancement
Plan related to Faculty Learning Communities to enhance student learning
through the use of ICT Literacy concepts.

ICT Literacy is the ability to appropriately use digital technology,
communication tools and/ or networks to solve information problems and
think critically about information. ICT Literacy also includes the ability to
use technology as a tool to research, evaluate, organize and communicate
information and a fundamental understanding of the ethical/ legal issues
surrounding the access and use of information.

Directions: Answer each of the questions with a rating of 1 to 5with 1
being the lowest score and 5 being the highest, as it relates to your
experience in the QEP course and what you feel you achieved:

Rate on a scale of 1 to 5:

e How much did you learn about ICT Literacy components?

e How much did your ability in ICT Literacy skills improve as a result of
this course?

e How much did your capacity to use information technology in your
coursework improve by taking this course?

e How much did your ability to research, evaluate, organize, and
communicate improve as a result of this course?

e How interactive was this course?
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e How much did the new media project help you pull ICT Literacy skills
together?

e How much did the course content motivate and interest you?
e How effective was the instructor?

e How well did the instructor provide you with opportunities to build
your skills in ICT Literacy components?

e How likely are you to recommend this course to a friend?
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Schedule

QEP/ FLC cycles will begin in the spring and continue into the fall, when the FLC
participants will have course relief to devote to their project.

Fall 2008:

Instructional Advancement will implement a beta FLC to test logistics
prior to actual QEP FLC implementation in the spring.

The Dean of Undergraduate Education will appoint the FLC Advisory
Committee to solicit and review applications for the QEP / FLC. The
Committee will offer information sessions for faculty.

The QEP FLC Program Director, Facilitator(s), and the TLC will work to
develop programming, materials, technical infrastructure, and scheduling

Spring 2009 (Cycle I):

Implementation of the FLC through the use of ICT Literacy Concepts
begins (one or two communities — 8 to 10 participants each — TBD)

Programming and development occurs throughout the FLC

At the end of the spring semester FLC participants develop and present a
seminar for University faculty outlining the progress of the FLC.

Fall 2009:

Implement QEP FLC affected course. Implementation includes iSkills™
testing of course participants if they have not already been tested to
establish baseline ICT skill level.

FLC continues with discussions of implementation needs. Assistance and
adjustments are incorporated into courses.

Call for new QEP FLC application packets are distributed to the faculty.

Assessment activity — Faculty and student final participant surveys and
iSkills ™ test is taken at the end of the semester.

Spring 2010 (Cycle II):

e Any necessary adjustments to the FLC, assessment tools, etc. are
implemented prior to the start of the Spring semester.

e Assessment activity — Second QEP FLC begins.
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Dissemination of QEP / FLC Outcomes, Achievements, and Challenges

At the end of each QEP FLC cycle, the Office of the Provost will publicize faculty
and student achievement on the QEP website. Examples will include students’
projects developed in QEP/ FLC courses, samples of revised syllabi, assignments,
and projects. FLC members will participate in panel discussions open to the
University community that present FLC activity, describe knowledge gained and
affected coursework, and review broad data from survey findings.

The same kinds of panel discussions will take place at the beginning of each
selection cycle, to help engage new participants in campus meetings. FLC
participants also will be asked to share the substance and results of their
experience with their departments.

At the completion of the five-year initial phase of the QEP, a compilation of
findings will be published for the University community.

112



Revised QEP Budget

5-Year
Plan Total
Year 1 Year 2 Year 3 Year 4 Year 5
Compensation and Benefits
Compensation
Faculty - Librarian (Information Literacy) * 54,800 56,992 59,272 61,643 64,108 296,814
Staff - Program Director ! 63,400 65,619 67,916 70,293 72,753 339,980
FLC Course Relief 2 30,000 60,000 60,000 60,000 60,000 270,000
Graduate Assistants 3 14,000 28,000 28,000 28,000 28,000 126,000
Workstudy Students 14,000 14,000 14,000 14,000 14,000 70,000
Subtotal - Compensation 176,200 224,611 229,187 233,935 238,861 1,102,795
Benefits
CFB - Faculty 4 13,974 14533 15,114 15,719 16,348 75,688
CFB - Staff 4 10,170 20,340 20,340 20,340 20,340 91,530
Subtotal - Benefits 24,144 34873 35454 36,059 36,688 167,218
Total - Compensation and Benefits 200,344 259,484 264,642 269,994 275,549 1,270,013
Operations
Faculty Training > 40,000 40,000 40,000 40,000 40,000 200,000
Research/Education Fund ° 15,000 30,000 30,000 30,000 30,000 135,000
Equipment ! 91,540 20,000 40,000 40,000 64,540 256,080
Information Technology 8 34,087 13,000 13,000 13,000 13,000 86,087
Other ® 34,000 4,000 4,000 4,000 4,000 50,000
Total - Operations 214,627 107,000 127,000 127,000 151,540 727,167
Major Capital Renovation
Instructional Technology Infrastructure 19,352,000 - - - - 19,352,000
Digital Media Classroom 165,000 - - - - 165,000
Faculty Exploratory 150,000 - - 25,800 - 175,800
Total - Renovations 19,667,000 - - 25,800 - 19,692,800
Total 20,081,971 366,484 391,642 422,794 427,089 21,689,980

Notes
' Growth rate assumption for faculty and staff compensation 4% and 3.5%, respectively

? Represents Faculty Learning Community course relief (10 per year at $3,000 per in Year 1). For Years 2-5

a maximum of 20 per year at $3,000 per to account for the possibility of two groups
® For Year 1, represents one graduate assistant; thereafter for Years 2-5, includes a 2nd graduate assistant
* FY 2009 composite fringe benefit used for planning purposes.
* Includes both internal and external training and programming
® Represents a faculty research/education fund of $1,500 per FLC participant
" Includes computers and smart classroom related equipment
® Includes IT support and upgrades; web design and maintenance
® Includes start-up for Librarian and Program Director; QEP assessment; and testing

The University of Miami is making a commitment of $21,689,980 over five years toward the successful
adoption and implementation of the University’s Revised QEP. Of that amount, $2,337,980 is over and
above the normal budget and explicitly dedicated to support and implement the QEP. The educational
technology component of the University’s comprehensive classroom renovation was designed to support
ICT Literacy, which is the focus of the first phase of the Revised QEP.

Updated through August 2008
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Office Phone: 305 243-6538

Home Address: 4300 Lennox Dr., Coconut Grove, 33133, Florida
Current Academic Rank: Professor

6a. Tenure earning track

Primary Department: Medicine

Secondary or Joint Departmental Appointments:
Citizenship: U.S.A. and Canada

0 Visa Type: not applicable

. HIGHER EDUCATION

11. Institutional: University of Toronto Ph.D., 1975; University of Toronto MA,

1966; University of Toronto, B.Sc., 1964

12. Non-Institutional:
13. Certification, licensure: not applicable (non-clinical)

EXPERIEN CE
14. Academic (institutions; rank/ status; dates):

October 2002-Present Professor and Director, Educational Development
Office, Department of Medical Education, School of Medicine,
University of Miami

June 1998-Sept 2002 Professor, Centre for Research in Education (and its
precursors, CSME and DSME) University of Toronto

June 1998-Sept 2002 Professor, Department of Psychiatry

June 1978-Sept 2002 Professor, Department of Theory, Policy Studies and
Education, Ontario Institute for Studies in Education/ University of
Toronto

June 1986-Sept 2002 Professor, Family and Community Medicine,
University of Toronto

June 1986-Sept 2002 Professor, Rehabilitation Medicine, University of
Toronto

June 1991-duly 1998 Associate Professor, Department of Psychiatry
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June 1982-July 1998 Associate Professor, Centre for Research in
Education (and its precursors, CSME and DSME), University of
Toronto

June 1990-duly 1991 Deputy Director, Centre for Studies in Medical
Education

June 1977-duly 1982 Assistant Professor, Department of Family and

Community Medicine, University of Toronto

June 1976-duly 1979 Educational development consultant and resource
person, office of Educational Development, University of Toronto
June 1973-duly 1982 Assistant Professor, Division of Studies in Medical
Education, University of Toronto
Sept 1971-May 1972 Long-term supply teacher, Audubon Junior High
School, Los Angeles, California
June 1969-July 1970 Lecturer, Graduate School of Education, University
of Pennsylvania
15. Hospital Appointments: Not applicable.
16. Non-Academic (employers; title; responsibilities; dates): Not applicable.
17. Military (branch; rank; responsibilities; dates): Not applicable.

IV. PUBLICATIONS

18. Books, monographs and book chapters published:
Books and monographs published:

Tiberius, R.G., (1999). Small group teaching: A trouble-shooting guide.
London: Kogan Page, 204 pages (xii + 191).

Tiberius, R. G., Wong, E. and Fleming, Sandford (Eds.) (1999). A guide
to the preparation of materials in support of promotion. Toronto,
Ontario: Department of Psychiatry, University of Toronto, Faculty
of Medicine. (Senior Responsible Author), 80 pages

Tiberius, R. G. and Fleming, Sandford (Eds.) (1995). A guide to the
preparation of materials in support of promotion. Toronto,
Ontario: Department of Psychiatry, University of Toronto, Faculty
of Medicine. (Senior Responsible Author), 75 pages.

Tiberius, R. G., Wakefield, J. G., & Weston, W. W. (1994). An annotated
bibliography for the construction of the teaching dossier (or
portfolio). Hamilton, Ontario, EFPO Consortium. (Principal
Author), 30 pages.

Tiberius, R.G., (1990). Small group teaching:A trouble-shooting guide.
Toronto: Uof T/ OISE Press, 224 pages (viii + 216).

Kurfiss, J.G., Hilsen, L., Kahn, S., Sorcinelli, M.J., & Tiberius, R.G. (Eds.)
(1988). To improve the academy: Resources for student, faculty
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and institutional development. The Professional and
Organizational Development Network in Higher Education, and
New Forums Press, Stillwater, OK: 219 pages.

Tiberius, R. G. Doctoral Thesis, An interactive approach to education
for independence in fourth year medical students, 1975, 113 pages.

Book chapters published:

Ruiz, J. G., van Zuilen, Maria H., Katz, A., Milanez, M., & Tiberius, R.
G. (2006). Chapter 26, ePortfolios in Graduate Medical Education.
In A.Jafari and C. Kaufman (Eds.) Handbook of Research on
ePortfolios. Hershey, PA: Idea Group Reference.

Tiberius, R. G., (2002). Problem-based learning. In K. H. Gillespie, L. R.
Hilsen, & E. C. Wadsworth (Eds.) A guide to faculty development:
Practical advice, examples, and resources. Bolton, MA: Anker
Publishing Co., 180-192.

Tiberius, R. G,, Sinai, J. & Flak, E. (2002). The role of the teacher-learner
relationships in medical education. In G. R. Norman C.P.M. van
der Vleuten and D.I. Newble (Eds.) International Handbook of
Research in Medical Education. Dordrecht, the Netherlands:
Kluwer, Chapter 15, 463-496.

Tiberius, R. G. (2001). Using focus groups and individual consultation
to fine-tune teaching. In K. G. Lewis and J. T. P. Lunde (Eds.) Face
to face: A sourcebook of individual consultation techniques for
faculty/ instructional developers. Stillwater, Oklahoma: New
Forums Press, pp. 149-166.

Tiberius, R. G. and Tipping, J. (2000) “Conducting discussion classes,”
In J. Bess and Associates Teaching Alone/ Teaching Together:
Transforming the Structure of Teams for Teaching. San Francisco:
Jossey-Bass, pp. 108-130. (Senior Responsible Author).

Tiberius, R. G. and Flak, E. (1999). Incivility in the dyadic relationship.
In S. Richardson (Ed.) Promoting Civility: A Teaching Challenge,
New Directions in Teaching and Learning, Volume number 77, pp.
3-12.

Tiberius, R. G., Smith, R., & Tipping, J. (1996). Developmental stages of
an educational consultant: Theoretical perspective. In K. T. Brinko
and R. J. Menges (Eds.) Practically speaking: A sourcebook for
instructional consultants in higher education. Stillwater, OK: New
Forums Press, pp. 217-221. (Senior Responsible Author).

Tiberius, R. G. (1996). Microteaching, Teaching Laboratory, and
Alliances for Change. In K. T. Brinko and R. J. Menges (Eds.)
Practically speaking: A sourcebook for instructional consultants in
higher education. Stillwater, OK: New Forums Press, pp. 131-137.

Tiberius, R. G. (1996). Small group methods for collecting information
from students. In K. T. Brinko and R. J. Menges (Eds.) Practically
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speaking: A sourcebook for instructional consultants in higher
education. Stillwater, OK: New Forums Press, pp. 53-63.

Tiberius, R. G. (1995). From shaping performances to dynamic
interaction: The quiet revolution in teaching improvement
programs. In A. Wright (Ed.) Teaching improvement practices:
Successful faculty development strategies for higher education,
Bolton, MA: Anchor Publications, pp. 180-205.

Billson, J.M. and Tiberius, R.G. (1991). Effective social arrangements for
teaching and learning. In R.J. Menges and M. Svinicki (Eds.)
College teaching: From theory to practice, New directions for
Teaching and Learning Number 45, pp. 87-110. (Collaborator).

Tiberius, R.G. and Billson, J.M (1991). The social context of teaching and
learning. In R.J. Menges and M. Svinicki (Eds.) College teaching:
From theory to practice, New directions for Teaching and Learning
Number 45, pp. 67-86. (Principle Author).

Tiberius, R.G. (1988). The use of the discussion group for the fine-
tuning of teaching, In K. Lewis (Ed.) Face to face: A sourcebook of
individual consultation techniques for faculty/ instructional
developers, New Forums Press: Stillwater, OK. pp.121-136.

Rothman, A. I. and Tiberius, R. G., The education of diabetics: teaching
techniques, In G. Steiner and P.A. Lawrence (Eds.) The Education
of The Diabetic Patient, 1980, pp. 154-161. (Collaborator).

19. Juried or refereed journal articles or exhibitions:

Goguen, J., Knight, M. & Tiberius, R. G. Is It Science? A Study of
Attitudes of Medical Trainees and Physicians Toward Qualitative
and Quantitative Research, Advances in Health Sciences
Education, accepted for publication.

Bandiera, G., Lee, S., & Tiberius, R. (2005). Creating effective learning in
today’s emergency departments: How accomplished teachers get it
done. Annals of Emergency Medicine, 45(3), 253-261.

Hanson, M, Tiberius, R. G., Hodges, B., MacKay, S., McNaughton, N.,
Dickens, S., and Regehr, G. (2002). Implications of suicide
contagion for the selection of adolescent standardized patients.
Academic Medicine, 77(10), S100-S102.

Hanson, M., Tiberius, R. G., Hodges, B., Mackay, S., McNaughton, N.,
Dickens, S. and Regehr, G. (2002). Adolescent standardized
patients: Method of selection and assessment of benefits and risks.
Academic Medicine, 14(2), 104-113.

Tiberius, R. G., Teshima, J. & Kindler, A., (2002). Something More:
Moments of Meeting and the Teacher-Learner Relationship. To
Improve the Academy, Stillwater, OK: New Forums Press and the
Professional and Organizational Development Network in Higher
Education. 21, 213-224.

117



University of Miami Revised QEP

Tiberius, R. G. (2001-2002). Teachers are diverse, too —respecting each
other’s beliefs, Teaching Excellence: Toward the Best in the
Academy, 13(2), 1-2.

Tiberius, R. G. (2002). A brief history of educational development:
Implications for teachers and developers. In D. Lieberman and C.
Wehlburg, To Improve the Academy: Resources for Faculty,
Instructional, and Organizational Development, 20, 20-37.

Tiberius, R. G. (2001). Meeting the challenge of a changing teaching
environment: Harmonize with the system or transform the
teacher’s perspective. Education for Health, 14(3), 433-442.

Sinai, J,, Tiberius, R. G., de Groot, J., Brunet, A. & Voore, P. (2001).
Developing a training program to improve supervisor-resident
relationships, Step 1: Defining the types of issues. Teaching and
Learning in Medicine, 13(2), 80-85.

Guest, C. B,, Regehr, G. & Tiberius, R G. (2001). The life long challenge
of expertise. Medical Education 35 (1), 78-81.

Tiberius, R. G., Sackin, H. D., Tallett, S. E., Jacobson, S. & Turner, J.
(2001). Conversations with parents of medically ill children: A
study of interactions between pediatric residents and parents in
the clinical setting. Teaching and Learning in Medicine, 13(2), 97-
109.

de Groot, J,, Tiberius R.G., Sinai J., Brunet A., Voore P., Sackin D., Lieff
S., Reddick S. (2000). Psychiatric residency: An analysis of training
activities with recommendations. Academic Psychiatry, 24(3), 139-
146.

Hodges, B, Regehr, G., McNaughton, N., Tiberius, R. & Hanson, M.
(1999). OSCE checklists do not capture increasing levels of
expertise. Academic Medicine, 74(10), 1129-1134.

Hanson, M., Tiberius, R. G., Charach, A., Ulzen, T., Sackin, H. D., Jain,
U., Reiter, S., & Schomair, G. (1999). Curriculum renewal in Child
Psychiatry. Canadian Journal of Psychiatry, 44, 874-880.

McNaughton, N., Tiberius, R. G. and Hodges, B. (1999) Effects of
portraying psychologically and emotionally complex standardized
patient roles. Teaching and Learning in Medicine, 11(3), 135-141.

Smith, R. A. & Tiberius, R. G. (1998-99) The Nature of Expertise:
Implications for Teachers and Teaching, Teaching Excellence.
10(8), 1-2.

Tiberius, R. G., Smith, R. and Waisman, Z. (1998). Implications of the
nature of “expertise” for teaching and faculty development. In M.
Kaplan (Ed.), To Improve the Academy, 17, 123-138.

Regehr, G., Hodges, B., Tiberius, R., Lofchy, J. (1996). Measuring self-
assessment skills: An innovative relative ranking model. Academic
Medicine, 71(10), S52-S54, (Collaborator).
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Tiberius, R. G. and Tipping, J. (1996). Small Group Teaching: Teaching
the Teachers: Special Report, Halifax Department of Medicine,
Dalhousie University

Tiberius, R. G. (1996). Large Group Teaching. Teaching the Teachers:
Special Report, Halifax Department of Medicine, Dalhousie
University

Tiberius, R. G. (1993-4) Why teacher/ student relationships. Teaching
Excellence, 5(8), 1-2.

Tiberius, R. G., Sackin, H. D., Janzen, K. R. and Preece, M. (1993).
Alliances for change: A procedure for improving teaching through
conversations with learners and partnerships with colleagues.
Journal of Staff, Program and Organization Development, 11(1),
11-23. (Principle Author).

Brinko, K. T., Tiberius, R. G., Atkins, S. S. and Greene, J. A. (1992).
Reflections on teaching courses in faculty development: Three case
studies. In D. H. Wulff and J. D. Nyquist (Eds.) To improve the
academy: Resources for faculty, instructional, and organizational
development, 11, 217-232.

White, D.G., Tiberius, R.G., Talbot, Y., Schiralli, V., and Rickett, M.
(1991). Improving feedback for medical students in a family
medicine clerkship. Canadian Family Physician, 37, 64-70.
(Collaborator).

Tiberius, R.G,, Silver, I, Fleming, S., Hoffman, B. and Cappe, L. (1990).
Teaching physicians about teaching: An experiential workshop.
Medical Teacher, 12(1), 23-31. (Principle Author).

Tiberius, R.G., & Sackin, H.D. (1989). Observation as a method of
learning: a useful learning experience or a waste of time? Medical
Education, 22, 287-293. (Principle Author).

Tiberius, R.G., Sackin, H.D., Slingerland, J.M., Jubas, K., Bell, M., &
Mattow, A. (1989). The influence of student evaluative feedback
on the improvement of clinical teaching. The Journal of Higher
Education, 60(6), 665-681. (Senior Responsible Author).

Tiberius, R.G., Sackin, H.D., and McLean, A. (1989). Medical students’
early expectations and later opinions of aspects of their first year.
Academic Medicine, 64(9), 538-542. (Principle Author).

Tiberius, R.G., Sackin, H.D. and Cappe, L. (1987) A comparison of two
methods for evaluating teaching. Studies in Higher Education,
12(3), 287-297. (Principle Author).

Tiberius, R.G., (1986). Metaphors underlying the improvement of
teaching and learning. The British Journal of Educational
Technology, 2(17), 144-156.

Tiberius, R.G., & Gaiptman, B. (1985). The supervisor-student ratio: 1:1
versus 1:2. Canadian Journal of Occupational Therapy, October,
52(4), 179-183. (Senior Responsible Author).
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Tiberius, R.G. and Gold, R.J.M. (1985). Genetics in Jeopardy: The
diagnosis and treatment of chronic disease in an undergraduate
medical course -- a case report. In M.D. Svinicki (Ed.). To
Improve the Academy, 5, 132-142. (Principle Author).

Tiberius, R.G. (1984). Individualized consulting to improve university
teaching. L.C. Buhl & L.A. Wilson (Eds.) To improve the academy,
3, 119-127.

Tiberius, R.G., & Cleave-Hogg, D. (1984). Changes in undergraduate
medical students' attitudes toward the study of medical ethics over
four years. Canadian Medical Association Journal, 130(6), 724-727.
(Principle Author).

Tiberius, R.G., & Cleave-Hogg, D. (1984). A data base for curriculum
design in medical ethics. Journal of Medical Education, 59(6), 512-
513.

Tiberius, R.G., (1981). Teaching and Learning Medical Ethics. The
Canadian Family Physician, 27, 813-816.

Tiberius, R.G., (1979). Medical ethics in the next 25 years. The
Canadian Family Physician, 25, 73-78.

Tiberius, R.G., (1977). Interpreting educational concepts for the
teaching family physician: Some parallels between patient care
and undergraduate medical education. The Journal of Family
Practice, 5(3), 395-398.

Tiberius, R.G., (1974). Freedom within control: An elaboration of the
concept of reciprocal control in B.F. Skinner's Beyond Freedom
and Dignity, Interchange, 5(1), 46-58.

Berlyne, D.E., Carey, S.T., Lazare, S.A., Parlow, J. and Tiberius, R.G.
(1968). Effects of prior guessing on intentional and incidental
paired associate learning, Journal of Verbal Learning and Verbal
Behaviour, 7, 750-759. (Collaborator)

20. Other works, publications and abstracts:

Book Reviews: (Peer Reviewed)

Tiberius, R. G. (2001). Critical review of a selection of five articles of
interest to academic psychiatrists. “Education Abstracts.”
Academic Psychiatry, 26(1), 47-50.

Tiberius, R. G. (2001). Critical review of a selection of 2 books and 2
articles of interest to academic psychiatrists. “Education
Abstracts.” Academic Psychiatry, 25(4), 240-242.

Tiberius, R. G. (1999). Review of N. Chism “Peer review of teaching: A
sourcebook.” The Departmental Chair, 10(1), p. 22.

Tiberius, R. G. (1999). Review of J. Westberg and H. Jason
“Collaborative clinical education: The foundation of effective
health care.” Teaching and Learning in Medicine.11(1), pp. 59-60.
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Tiberius, R.G., & Gold, R.J.M. (1987). Racy introduction to medical
ethics, a review of J. E. Thomas & W. J. Waluchow. “Well and
Good: case studies in biomedical ethics.” Canadian Medical
Association Journal, 137, 919-920.

Tiberius, R.G., & Gold R. J. M. (1987). Morals and medical education, a
review of K. Vaux (Ed.), “The powers that make us human.”
Curriculum Inquiry, 17, 345-350.

Papers and Abstracts in Conference Proceedings (Peer Reviewed)

Sinai, J., Tiberius, R. G., Berntson, A., Lancee, W. & Wasylenki, D.
(2002). The evaluation of an empathic skills course for clinical
clerks. Abstract published in Proceedings of the 28th Annual
Harvey Stancer Research Day, Toronto, Ontario: Department of
Psychiatry, University of Toronto, June 20.

Sadovy, B., Buller, D., & Tiberius, R.G. (2001). The use of technology to
sustain the engagement of learners beyond a single event. The
Fourth Annual Meeting of the Canadian Society of Telehealth,
Toronto, Ontario, October 22.

Hanson, M., Tiberius, R. G., Hodges, B., MacKay, S., McNaughton,
Dickens, S. and Regehr, G. (2000). “Adolescent standardized
patients: An assessment of benefits and risks.” Abstract published
in the proceedings of the Annual meeting of the Association of
American Medical Colleges, Chicago, Illinois, November 1.

Hodges, B.,, McNaughton, N., Regehr, G., Tiberius, R., Hanson, M. &
Waisman, Z. (2000). Adapting OSCE measures to capture
characteristics of expertise. Abstract published in Proceedings of
the Research Symposium of the Ontario Medical Education
Network, Toronto, Ontario, October 20.

Ravitz, P., Lancee, B., Ruskin, R., Leszcz, M., Pain, C., & Tiberius, R. G.
(2000). Coaching Psychotherapy in Psychiatry Residents: Proposal
for a teaching intervention. Abstract published in Proceedings of
the 26st Annual Harvey Stancer Research Day, Toronto, Ontario:
Department of Psychiatry, University of Toronto, June 15.

Hanson, M., Tiberius, R.G., Hodges, B., Regehr, G., MacKay, S. and
Dickens, S. (2000). Adolescent standardized patients: An
assessment of benefits and risks. Abstract published in
Proceedings of the 26st Annual Harvey Stancer Research Day,
Toronto, Ontario: Department of Psychiatry, University of
Toronto, June 15, Paper Number 45.

Waisman, Z., Abbey, S., Hodges, B., Tiberius, R. G, Silver, I., Maggi, J.
D., Moore, W, Brunette, A., Grigoriadis, S., Parker, V., Pallandi,
D., Woo, V., Azadian, A., Grief, C., and Rappoport, M. (1999).
Residents as teachers in psychiatry. Presentation and abstract,
49th Annual Meeting of the Canadian Psychiatric Association,
Toronto, Ontario, September 16.
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Waisman, Z., Hodges, B., Abbey, S, Leszcz, M. and Tiberius, R. G.
(1999). Teaching psychotherapy to medical students. Presentation
and abstract, 49th Annual Meeting of the Canadian Psychiatric
Association, Toronto, Ontario: September 15.

McNaughton, N., Hanson, M., Tiberius, R. G., Macay, S., Hodges, B., &
Regehr, G. (1999). Adolescent attitude and motivation in the
selection of standardized patients. Presentation and abstract in the
Proceedings of the 25th Annual Harvey Stancer Research Day,
Department of Psychiatry, University of Toronto, June 17.

Andrew, M. H., Cohen, C. A. & Tiberius, R. G. (1999). Maintaining the
therapeutic alliance in dementia care: A novel continuing medical
education (CME) intervention for primary care physicians.
Presentation and abstract in the Proceedings of the 25th Annual
Harvey Stancer Research Day, Department of Psychiatry,
University of Toronto, June 17.

Sinai, J. Brunet, A., de Groot, J,, Tiberius, R. G., and Voore, P. (1999).
Five categories of issues in the supervisor-resident relationship.
Presentation and abstract in the Proceedings of the 25th Annual
Harvey Stancer Research Day, Department of Psychiatry,
University of Toronto, June 17.

Hanson, M., Mackay, S., Tiberius, R. G., Hodges, B., Mcnaughton, N. &
Regehr, G. (1999). The investigation of adolescent standardized
patient (SP) simulation effects: Phase I results. Presentation and
abstract in the Proceedings of the 25th Annual Harvey Stancer
Research Day, Department of Psychiatry, University of Toronto,
June 17.

Hanson, M., Hodges, B., Mackay, S., Tiberius, R., Dickens, S., Regehr,
G. and Russell, L. (1998). Psychopathology and employment
suitability amongst adolescents applying to a standardized patient
program. Presentation and abstract in the Proceedings of the 24th
Annual Harvey Stancer Research Day, Department of Psychiatry,
University of Toronto, June 18.

Hodges, B. Regehr, G., McNaughton, N., Tiberius, R. G. and Hanson,
M. (1998). OSCE checklists do not capture increasing levels of
expertise. Presentation and abstract in the Proceedings of the 24th
Annual Harvey Stancer Research Day, Department of Psychiatry,
University of Toronto, June 18.

Waisman, Z, Tiberius, R. G., and Hodges, B. (1998). Teaching medical
students about personality disorders. Presentation and abstract in
the Proceedings of the 24th Annual Harvey Stancer Research Day,
Department of Psychiatry, University of Toronto, June 18.

Danial, S. B, Tiberius, R. G, Silver, I and Sarracini, C. Z., (1998).
Community Psychiatrists and their CE needs. Abstract in
Proceedings of the American Psychiatric Association Meeting,
Toronto, Ontario, June 1.
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1998, Tiberius, R. G. co-presenter with Aileen Brunet, Janet de Groot,
Joanne Sinai and Peter Voore. Enhancing supervisor-resident
relationships to facilitate learning. Abstract in Proceedings of the
American Psychiatric Association Meeting, Toronto, Ontario, June
1.

Hodges, B, Rehehr, G., Hanson, M., McNaughton, N. and Tiberius, R.
G. Evaluation and feedback: A new look at two old friends.
Workshop and Abstract in the Proceedings of the Association of
Academic Psychiatry Annual Meeting, Alburquerque, New
Mexico, March, 1997.

McNaughton, N., Tiberius, R. G. & Hodges, B. (1997). The effects of
portraying difficult emotional roles on standardized patients.
Abstract published in Proceedings of Research in Medical
Education, Association of American Medical Colleges Annual
Meeting, Washington, D.C., November, 1997.

Ungar, T. E., Tiberius, R. G. & Silver, I. (1997). Designing a continuing
health education programme in psychiatry. Abstract in
proceedings of the Association for Academic Psychiatry Annual
Meeting. Alburquerque, New Mexico, October.

de Groot, J. M., Tiberius, R. G., Sinai, J., Voore, P., Sackin, D., Reddick,
S., and Lieff, S. (1997). Residency training in psychiatry: Are we
obtaining full value? Abstract in Proceedings of the 23rd Annual
Harvey Stancer Research Day, Toronto, Ontario: Department of
Psychiatry, University of Toronto, June 19.

Danial, S. B, Tiberius, R. G., Silver, and | Sarracini, C. Z., (1997). The
continuing mental health needs of community psychiatrists: A
qualitative study. Abstract in Proceedings of the 23rd Annual
Harvey Stancer Research Day, Toronto, Ontario: Department of
Psychiatry, University of Toronto, June 19.

Ungar, T. E., Tipping, J. & Tiberius, R. G. (1996). A new methodology
and framework for psychiatric continuing health education needs
assessment. Abstract in University of Toronto Faculty of Medicine
Education Research Day, Toronto, Ontario, October 31.

Ungar, T. E., Tipping, J. & Tiberius, R. G. (1996). A new methodology
and framework for psychiatric continuing health education needs
assessment. Abstract in Proceedings of the 22st Annual Harvey
Stancer Research Day, Toronto, Ontario: Department of
Psychiatry, University of Toronto, June 20, p. 23.

Ungar, T. E., Ho, H., & Tiberius, R. G. (1996). Psychiatric training in
family practice settings. Abstract in The Toronto Hospital
Department of Psychiatry Research Rounds, January.

Tiberius, R. G., Hanson, M., Hodges, B. & Ungar, T., (1996). A guide to
the preparation of materials in support of promotion for
psychiatry faculty. Abstract in “Association for Academic
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Psychiatry,” Proceedings of the AAP Annual Meeting, Tampa,
Florida, March 6-9.

Hanson, M., Ulzen, T., & Tiberius, R. (1996). A new undergraduate
course and examination in child psychiatry. Abstract in
“Association for Academic Psychiatry,” Proceedings of the AAP
Annual Meeting, Tampa, Florida, March 6-9.

Ungar, T. E., Ho, H., & Tiberius, R. G. (1996). Psychiatric training in
family practice settings. Abstract in “Association for Academic
Psychiatry,” Proceedings of the AAP Annual Meeting, Tampa,
Florida, March 6-9.

Ungar, T.,Ho, H., Tiberius, R. (1995). Educational clinical consultation:
A qualitative analysis. Abstract published in Proceedings of the
21st Annual Harvey Stancer Research Day, Toronto, Ontario:
Department of Psychiatry, University of Toronto, June 15, p. 21.

Hodges, B, Tiberius, R. G., Lofchy, J. and Regehr, G. (1995). Student
self-assessment of interviewing skills: A model for clinical
teaching. Abstract published in Proceedings of the 21st Annual
Harvey Stancer Research Day, Toronto, Ontario: Department of
Psychiatry, University of Toronto, June 15, p. 20.

Hanson, M., Hodges, B., McNaughton, N, Tiberius, R.G., Lofchy, J., &
Silver, 1. (1995). Curricular effects in child psychiatry of using an
observed structured clinical exam. Abstract published in
Proceedings of the 21st Annual Harvey Stancer Research Day,
Toronto, Ontario: Department of Psychiatry, University of
Toronto, June 15, p. 18.

Tiberius, R. G. (1995). The Theory and Philosophy behind the New
Curriculum. Published in Workshop Proceedings, Faculty of
Medicine Sciences, Trinidad: The University of the West Indies,
January 16-18, pp. 1-15.

Tiberius, R.G. and Cleave-Hogg, D. (1985). Catching the wave:
teachable moments in ethical development. Paper presented at the
OISE/ Higher Education Group Conference, In C. Watson (Ed.).
The Professoriate: Occupation in Crisis, The Ontario Institute for
Studies in Education, pp. 175-185.

Tiberius, R.G. (1982). The teacher as clinician. Seminar presentation,
Eighth International Conference on the Improvement of University
Teaching, West Berlin, July 16, 409-4109.

Tiberius, R.G. & Silins, H. (1980). Individualizing the improvement of
teaching. Paper presented at the Sixth International Conference on
the Improvement of University Teaching, Lausanne, Switzerland,
July 9-12, 1980, 115-123.

MacLeod, S.M., Spitz, J., Sellers, E.M. & Tiberius, R.G. (1979).
Pharmacology teaching at the University of Toronto: A survey of
students and graduates. American Society for Clinical
Pharmacology and Therapeutics, February 1979, 25(2), 236.
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Tiberius, R.G., (1975). Measuring the growth of independence in fourth
year medical students. Abstract published in the Fourteenth
Annual conference on Research in Medical Education, November,
219.

Papers in Non-Refereed Journals:

Tiberius, R. G. (2004). Scooped! An educational researcher’s fantasy.
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VI. SUMMARY OF OTHER PROFESSIONAL ACTIVITIES

Dr. Tiberius has an extensive professional record. He has been
involved with over seventy-six research projects, has nearly two
hundred paper presentations, and has been a presenter or leader at
three hundred workshops.
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